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Abstract: The article presents two central tools for teachiaghbourlanguages in border areas

within the didactic framework of the ContaBased(Neighbour)Languagelearningand

Teaching method (CoBLalLT, Cavaion20152 016 ; 20 19) sguidemcoptdctpased t eac her 6
neighbour languagéeaching and the digital portfolidMy multimedia autobiography of cross

border contactsfor pupils aged 11 to 15. Theyere developed as part of aspadoctoral project

between 2012019 in the ItaliarSlovenian border region. The article highlights the importance of

making language teaching research a collaborative process between a strong scientific and
professional commmity that thus fosters innovation and effectiveness of methods and contents in

neighbour language learning.
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1 Introduction

Despite the lack of a scientific definition in the field opagd linguistics (Cavaion
2016; 2020a2020d), teachingeighbourdanguages border regions is supported

by EU policy, such as in tieecommendation of the Committee of Minist€®in-

cil of Europe2005) and the repoBurope, Frontiers and Languages. Guide for the
Development of Language education Policies in Europe from Lshgwiversity

to Plurilingual Education(Raasch 2002). Also, more recent communications
strongly highlight the value, importance and urgent need to promote multilingual-
ism in European border regions, such as document®dastinggrowthand cohe-

sion in BJ border regiongCouncil of Europe 2017) and in tReoposal for a com-
munication on a comprehensive approach to the teaching and learning of lan-
guagegEuropean Commissio2018).

School communities located along European borders are not always awage of th
specificities of teaching and learning neighbour languages (Cavaion; 2020é),

and even less of EU policies on border iss@zs/&ionin presg. There is a lack of
pedagogical tools for teaching neighbour languages as already highlighted in
Raasch (@02) and evincible by a lack of literature (Cavaion 2016) or of a specific
dedicated institution. At the European Centre for Modern Languages (ECML), for
example! the issue of neighbour language teaching is treated only within the wider
and general contéwf plurilingual and intercultural education, specifically the issue
of teaching languages for mobility

Inspired by the principles outlined in the abaewentioned EU documents that call

for more focus on neighbour language teaching, the prGjectattl was imple-
mented along the ItaliaBlovenian coastal border in 2013. Within this prgject
whichinvolved hundreds of pupils and dozens of teachers from mainstream primary
schools located along the border, striving to learn eachésthe@guagehemethal
Contact Based Neighbour Language Learning and Teack@wBLalLT, cf.
Cavaion 20162019) was developed to support neighbour language learning.

On the basis of a teacher action research projectS@aet@n?2) that involved ob-
servations of teaching and learning activities, analysis of materials, and the direct

1 ECML is an institution created in 1994 as an Enlarged Partial Agreement of the Council of

Europe. Its mission is Ato encourage excellence
Europeans to | ear n |chinttgsu/avgveesml.ajiand iefunetibns asai ent | y o

centre of reference for language teachers, researchers, and language policy makers.

2 See for example the projects PLURIMOBIhttps:/plurimobil.ecml.ator GULLIVER
https://www.ecml.at/Resources/ECMLresources/tabid/277/ID/54/|lanquaGdébe-

fault.aspx
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collaboration between the researcher and the involved school communities, two im-
portant tools for teachers and students emergdd.e T es&uide @oCohtact

Based Neighbour Language Teachii@pavaion 2019) and a digital portfolio for
pupils aged 11 to 15 entitlddy multimedia autobiography of cre8order con-
tacts(http://contatti.si/lhome.pagelhe guide is a tool that wasquested by teach-

ers parttipating in dissemination workshops on the method which were organised
by the Science and Research centre of Koper. The autobiography was inspired by
the need to get children and young people to reflect on their experiences of cross
border encounters, thidanguage learning and the development of friendships with
students in the partner class on the other side of the border.

These tools, the theoretical principles and methods they are based on, and their ap-
plication are presenteghd discussed in this pap# highlights the importance of
developing teaching tools that make sense in the border context, in order to contrib-
ute to making language teaching a collaborative, more, a participatho®mneo
structed, truly innovative and effective process in a gtreamed scientific and pro-
fessional community.

2 CoBLaLT: context, theory and methodology

The two tools presented here must be contextualised withiCahéactBased
NeighbourLanguageTeachingand-Learning (CoBLaLT) method (Cavaion
201%; 2016), which addresses teaching and learMamghbourLanguages (NL)

in mainstream primary and/or lower secondary scRdolshd along national bor-

ders. The method is based on the establishment of systematibordes contacts

and the development of@aningful crossultural relationships among teenagers,
each learning the language of the other, based on principles of cooperative and af-
fective communicative language learning (see the theoretical framework as de-
scribed below), combining fage-face enounters and virtual communication to
maintain and foster contact.

The first idea for the CoBLaLT method was developed in the doctoral dissertation
Teaching and Learning Primary Neighbour Languages through &yosger Con-
tacts (Cavaion 201B), and it was hen implemented with guidelines (Cavaion

3 Primary education idifferently organised among European countries. Our research runs along
the ItalianSlovenian border where Slovenia has a single structure school system including
ISCED levels 1, 2 and 3 (International Standard Classification of Education, developed by the
UNESCO) recognised as Oprimary educationd for
follows a common core curriculum system with primary schools for pupils aged between six
and eleven years old (ISCED level 1) lower secondary schools for pgpits1115 years old
(ISCED level 2) and upper secondary schools for pupils agetiOlears old.

83

puj



\JiziF

2016) and tools for its application (Cavaion 2019), the latter developed via post-
doctoral research between 2017 and 2019.

At the heart of the CoBLaLT method is the idea that language teaching is a privi-
leged tool fo successful intercultural encounters and relationship development in a
linguistic and cultural contact area characterised by great historical and sociological
complexity, as almost all European border regions prove.tdbe distinguishing
element of this pedagogy is the inclusion of authentic interaction and authentic in-
tercultural relationships resulting from virtual and fagdace encounters in the

NL classroom, with all the complexities thatal lifedimplies for elucational set-
tings.

The stimulus for the original research were local scientific studies in the field of

plurilingual education developed by the Institute of Scientific Research in Koper

and the Faculty of Humani ti es06a&008;t he Uni v
20009; Mi kol il 2016) and the @dypwtni an Res
specific research referring to a very low proficiency level regardingefghbour

language reached by pupils by the end of their secondary school educatioar§l6 ye

ol d) in Slovene mainstream scHiblovwerdiaa ( Lok 20
border, where this subject has been compulsory since*108%he contrary, in

Italy, theneighboudanguage, Slovenian, represents an optional school subject and

in the past was considered to be of low prestige in the eyes of teenagers from the
Italian-Slovenian border area (Furlan 2002). Currentlydégmandor Slovene lan-

guage learning targeted at younger learners on the Italian side of the border in the

form of outof-school afternoon courses has exponentially increased in Trieste and

Gorizia, the two main Italia®lovenian frontier cities (Brezigar 2013). Y#tere

is an urgent need for trained teachers (Cava@tO;Mi kol i | 2016), for n
which are still bang developelandby the awkward situation of the lack of wide-

spread curricular presence of the Slovene language in mainstream Italian schools in

thearea (Cavaiom press.

4 For a deeper understanding of border regions complexity, see Bufon (2002), Faro (2005), Klatt
(2013), Malloy (2010), Nadalutti (2011), Raasch (2002).

5 For a detailed description of the presence and organisation of Italian language teaching and
learning in Slovenia, sédercatorEuropean Research Centre on Multilingualism and Language
Learning (2012)

6 The teaching of the Slovene language in Italy in golsory education at the moment takes
place only in two mainstream comprehensive schools, where a textbook has been devised by
teachers and researchers (Biber, Cavaion, Colja et al. 2015) who were missing a textbook spe-
cifically addressing teenagers livimy the border. This textbook is oriented towards Slovene
as aneighbouringlanguagerather than a foreign language. For materédressing young
learners of the Slovene language as a foreign or second language more geisitrétly web-
site of the Catre for Slovene as a Second/Foreign Langurigess://centerslo.si/en/farhildren

84


https://centerslo.si/en/for-children

JZIF

Another element which inspired the original CoBLaLT study were the rare contacts
and lack of meaningful relationships existing between primary school pupils and
communities settled along the border. These were revealed by a preliminary re-
search project we ran among all the final grade classes of Slovenian mainstream
primary schools (Gvaion 2012).

This situation, as we have describedétail elsewhere (Cavaion 20%20d), has

arisen due to the fact that the official position of NL teaching in the respective Ital-
ian and Slovenian border regions is hybrid in nature, blurring ints#aning of
minority language protection, a meaning which alone does not fulfil the varied
needs of a modern border area, such as the need for a more extended, integrated
linguistic policy capable of valuing all the functions and meanings border languages
can have (Cavaion 2016: 38). This is related to the fact that Italian and Slovene are
languages belonging to national minority communities in the respexigbbour
country (i.e., the Italian community in Slovehiand the Slovene community in
Italy®). Technically they are linguistic peninsulas in one country, maintaining links
with the home nation from which they were forcibly separated during the last hun-
dred years of European history due to wars and/or international treaties. As a result,
Italian and Slovene arérotectedminority languages in their respectiveighbour
countriesi subject to the London Memorandum and the Osimo Tiieaty have
suffered a stigmataion, taking on a silent, implicit role asnfaithfuldlanguages,

since the Slowaan-Italian border was one of the most troubled borders in Europe;
the border that separated the West from the East and where, for example, a system-
atic denationalisation policy towards national minorities was enacted by a fascist
regime on the Italiande of the border (Cavaion 2020d). For this reason, we believe
that no adequate language policy has been developed so far to valorise and promote
these languages, taking into account all their possible functions and meanings in
this border area. In generalcrossborder language policy is missing, which ham-

pers the opportunity to make masteringribeghboutanguage a matter of common
growth, both from social and economic viewpoints.

https://www.itaslo.eu/en/alhews/news/primigresentatiorminority-communitiesitalian-na-
tionalcommunityslovenia

https://www.itaslo.eu/en/alhews/news/primipresentationminority-communitiesslovenian
nationatcommunityitaly, see als@Villiams/Bogatec/Viday2020.
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An extensively interdisciplinary theoretical framework underpins the L@oB
method® It is originally inspired and based on theories in the field of social psy-
chology- basically theContact Hypothest§ (Allport 1954; Pettigrew 1998008)

i and integrates concepts from intercultusat udi es ( Bennet't 1993,
2009), sacial psychology and language studies (Gardner 1985), psychology of
groups and of rakions (among those Berndt 198296; Bukowski/Hoza 1989),
multilingualism, second language teaching and learning (Brumfit 1984; Canale
1983; Dornyei 2013) as well as thas of secondlanguageacquisition (Gass
Selinker 2001; Krashen 1981; Long 1996; Schumann 1997; Young 20tio,
culturallanguaggedagogy andetworkbasedanguagéeaching (Belz 2003; Lan-
tolf/Thorne 2006; Kern 1996; Warschauer 1996). The underlgaugning theories

of the framework are those derived from social constructivism inspired by authors
such as Kelly (1963) and Vygotsky (1978; 1986), who put experience and social
interaction at the centre of the learning process. Also, cooperative |etmeinigs
(Slavin 1995; Johnsddiohnson/Holubec 19%4nd multiple intelligencéGardner
2008) have contributed to the didactics.

The CoBLaLT is based on the application of the CoBLaiddel (see Figure 1), a
six-stage path, which corresponds to six to eight weeks of work in the NL classroom
where a large variety of activities are provided, based on:

- the use of networkased communication tools (mails, chats, Skype ses-
sions);

- the use ofeflective learning tools and strategies: autobiography of cross
border encounters, an educational digital platform; class discussions; pre-
liminary and posimeeting activities;

- the realisation of thematic fate-face crossorder meetings; and

- the develpment of common crossulturalcontact oriented lessons for the
NL curriculum.

9  For a better reading and understanding of thisiexs of theoretical referencege the chapter
Contactsn Cavaion 2016 41i 131).

10 The Contact hypothesiis a theory in psychology that suggests that prejudice and conflict be-
tween groups can be reduced if members of the groups interact with each other. Developed in
USA in the 50sit has been developed further and spread worldwide. It is still applied ags/ad
in studies where interethnic relationships matter.
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To awaken pupils to
contacts

Virtual
encounter

Practice, reflection
and contacts

To awake pupils to
the real encounter

Face-to-face
meeting

Practice, reflection
and contacts

ACTIONS

+ Language
« Behaviours
» Feelings,
expectations

« To see, to look

« To hear, to listen to

« To speak, to talk

« To play, to guess

« To get information

« To write, to communicate

« To talk about “others”
(either in L1 or NL)

« To contact “others”
(either in L1 or NL)

« Practice language: pre-
sent and describe “others/
otherness” in NL

« Behaviours

« Feelings
(expectations)

« Planning activities

+ To enjoy, to feel well

+ To learn about each
other

« To use the NL

« To cooperate, to share

« To talk about “others™
(either in L1 or NL)

« To contact “others™

(either in L1 or NL)

« to practice language: pre-
sent and describe “others/
otherness” in NL

ACTIVITIES

« Lessons in class
» Discussions
« Language practice

+ Videocall
+ Chats

« e-mails

« autobiography

« pupils’ class presen-
tations of written or
oral texts

« Lessons in class
» Discussions
+ E-mails

« [Posters/drawings]

« [Creative writing]

« Podcasts

« Videoclips

« Interviews

« Group presentations

« Lessons in class

» Pupils’ class presen-
tations of written or
oral texts

+ Autobiography

+ Discussions

« E-mails

Fig. 1: The C8LaLT model (Cavaion 2016: 195)

The first format of the model was developed between 2011 and 2013, involving two
mainstream secondary schools from the bordeicipaiities of Trieste (ltaly) and
Koper (Slovenia). The aim was to identify new practices drawing on collaborative
research where the theoretical knowledge of the researcher and the experiential
view of teachers were integrated in order to complement etheln based on the
five-step model of educational action research (Kemmis/McTaggert 1886).

that, the CoBLaLT model was-applied and implemented at various Slovenian
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primary schools in the municipalities of Koper, Piran, Izola and Italian lower sec-
ondary schools in Trieste and Muggia. About 20 classes, hundreds of pupils and ten
neighbour language teachers make up the current CoBLaLT community (locally
the project is known arogetto Contatti).

The model is intended for twinned mainstream pringntyools along the border

that teach the respectimeighboulanguage to pupils between 11 and 15 years old.

When in contact, whether fate-face or by virtual means, pupils can freely choose

the language they want to use, and this choice is not redtacjudged by teachers.
Intercomprehension is not fostered as a founding principle, but it is accepted as a

linguistic transition strategy. The aim is the improvement of NL competence

through peer learning and autonomy of choice. Controlled languageem@ocurs

in the classroom and pupils are expected to prepare class presentations or short
written texts on the basis of their experi
model, pupils do not play the role of future adoltEuropean citizens.aher, they

are the owners and cr eat or stime(heighbbuei r | oc al
| anguage | earning patho. Pupils within th
ments, the skills they want to improve, the language they want to use and the way

they will contact each other in what Kumaravadivelu (2006) éabieratoryped-

agogy; that is, | earners are enabled to 6émak

Meetings with parents and the school community are also a crucial element as pu-

pils are all minors ande®d permission and parental supervision for internet and
out-of-school activities. Supportive parents and supportive, participative schools

are a great resource andstpmudsilgarnimgel y i nf | ue

3 TheT e ac $©cuidé to ContactBased
Neighbour Language Teaching and the
Multimedia Autobiography

The Teacherds guide and Multimedia Autobi
oped as part of the aboweentioned postdoctoral research project from 2017 to

2019. The aim of the project was pisely to ceconstruct teaching tools for neigh-

bour language learning in collaboration with teachers who joined the proposed ac-

tion research. They were stimulated by the low motivation of pupils to learn the

language of th@eighbourcountry at a time wheknglish seems to be the only

|l anguage in which students are interested

The guide and the multimedia autobiography of clomsler encounters have their
origins in the years of implementation of the CoBLaLT model along thesSilaw
Italian coastal border, where research on the state of learning Italian in the bilingual
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Sl ovenian area (Lok/ Pertot 2010; Cavali

Italian compulsory education sect@gvaionin pres$ show the urgent need for
innovative pedagogical intervention to promote a more functional and inclusive his-
torical multilingualism in border areas.

3.1 The structure and aims of the guide

The guide is the result of collaboration between the researcti¢earhers where

the researcher provided the theoretical framework available both in English
(Cavaion 2016) and now in Slovenian (Cavaion 2020e), which were discussed and
sharedvith teachers. Teachers ran the program and collected the materials that now
represent the rich list of activity examples included in the guide.

The guide is bilingual, written in Italian and Slovenian, and follows the principle of
reciprocity for teachers with an understanding that there are activities which may
not be entirelyapplicable in both Slovenian and Italian classes. It is aimed at teach-
ers and language teachers in primary schools in the Hal@renian border area in
Slovenia and lower secondary schools in the Italian provinces of Trieste and Gori-
zia. The guide is ab meant for researchers in the field of language teaching meth-
odology, advisors for the teadg of Italian in Slovenia an8llovenian in Italy and

for language policy makers. The format of the guide is digital and contains the link
to the website for th€ontatti! project (ttp://contatti.splet.arnes.y8et up by the
Slovenian National Agency for Research, where additional activities can be found.
This site is constantly being developed and updated.

3.1.1 The principles, theories and specificities of the crogsorder
context for the teaching of languages

The guide has a theoretical introduction with a description of the principles and
theories underlying the model, the aim of which is to engage the readlee\a
reflect upon their role as a teachenefghboulanguages.

Key words introduced here ate-construct experiencefeel good cooperatere-

flect imagine make decisions They can bekeyissleaihteadhingo t oday

and learning FL (Forgn Languages) such as sacnstructivism in FL teaching,
development of Language Awareness, the psychology of language learning and lan-
guage learner autonomyhe underlying theories focus on the development of in-
tercultural and interethic relations, virtual and fae®-face encounters, communi-
cation readiness and the development of interactional skills. They can be assumed
to be central and far more significant within a teaching method that is based on real
and virtual contact than in@ntext of simulated communication in the traditional

FL classroom.
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The underlying concept is that we are surrounded by opportunities for interpersonal
and interethnic contact, but in most cases do not really have the skills or knowledge
to truly engageni it. This is related to the fact that frequency of contact does not
necessarily lead to idepth encounters (cf. Allport 195Rettigrew 19982008).
Hence, the guide advocates that in depth interpersonal-lmoodsr encounters
should be based on deepjdgd, structured reflection on experience.

The introductory part of the guide includes a section dealing with code choice in
the multilingual environment of language learning and teaching. Here, it is stressed
that language choice in neighbour languagehag should be approached realis-
tically and pragmatically and without taking ideologistndpoints. With view of

the different status theeighbourlanguagesan havethat isdepending on their
prestige or, on the contrary, on their stigmatisafgee Cavaion, 2016it is im-
portant to treat both languages with mutual respect and without exercising power
(Levine 2011).

The guide further describes the CoBLaLT model and CoBLEb&Jed activities
consisting of discussions (see Figure 2), video caifgjal contact (i.e., through

chat, email and blogs); collaborative tasks on selected topics on the day of the en-
counterandactivities focused on specific linguistic aspects of the respautig-
bourlanguage. Real examples of activities implementelerclasses are included.

The guide then describes the specific tool developed for the chwaset neigh-
bour language learning classes, namely the multimedia autobiography elboross
der contact presented 8ection3.2
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Fig. 2: Mindmap of a discussh activity about the meaning abntact for teenagers in border ar-
eas.

3.2 The multimedia autobiography of crossborder contact

My multimedia autobiography of creé®rder contactss a digital journal created
for pupils participating in th€ontatti! project in order to help them develop their
intercultural competence and metacognition.

As the literaturenintercultural learning informs us (Bennett 1993; Byrd®97a;

1997b; 2006; ByraMorgan 1994), intercultural competence and sensitivity de-

veloptr ough i ntercul tur al encounters in whic
and our own cultural framework. As such, awareness develops by critically relating

the self to othersThis reflection must be nurtured and guided. For this reason, we

identified the atobiography as an excellent tool for a confaased language edu-

cation with the function to stimulate, accompany and enrich stuietescultural

and linguistic reflection through guiding questions, quizzes and interactive games.

This teaching tool isargely inspired by thAutobiography of Intercultural Encoun-
ters(Council of Europe2009) by Michael Byram, which has become an important
reference document for intercultural reflection promulgated by the Council of Eu-
rope. The autobiography proposed hisrendeed an important tool for valorising
situations of linguistic and ethnic contiguity of border regions, which become val-
uable cultural points of contact and, above all, opportunities for common and hu-
man growth, to the extent that one can stimulgteaess of reflection on the char-
acteristics of such border areas. Indeed, the interactive digital autobiography aims
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to be a tool for understanding local specificities, entrepreneurial and personal expe-
riences also in relation to historical memory of berder area and its complex
intertwining with the phenomena of globalisation.

Theautobiographyis a place for collecting observations, an invitation to tell stories
and a place for imagination. That way it stimulates the development of (1) curiosity
aboutthe other, (2) visions inspired by real experiences and (3) an analysis of dif-
ficulties and potential related to linguistic and intercultural encounters.

The digital version is the result of experimentation with a paper version of the au-
tobiography that ppils criticised for being too static a tool. In it, pupils are asked
to reflect on any difficulties they faced when attempting to communicate with their
crossborder counterparts. This could be (1) linguistic difficulties (e.g., understand-
I ng t h dangoagd) expréssing themselves, technical issues of communica-
tion), (2) visual difficulties (e.g., how we see others, how their environment appears
to us) (3) emotional difficulties (how | feel in the encounter with the other) or (4)
communicative (e.ghow we express ourselves there). In addition, digitisation has
enabled bilingual access to content. This means that the pupils can choose to read
the instructions and activities in Italian or Slovenian each timeg go through
them. However, the textsquuced and stored by the children remain unchanged,
I.e., in the chosen language in which they were written.

Theautobiographyis an interactive digital diary that chronologically accompanies
the six phasek and the respective activitiéproposed in th€oBLaLT described

in Section2 (see Figure 1) with all the characteristics of a digital product in which
navigation is possible by moving in several directions, always returning to a start
meny and with the possibility of editing the texts or media fil€Bis aspect is to

be used as a way of extending and improving reflection, following the desire ex-
pressed over the years by pupils to enrich and personalise their own path of reflec-
tion. The multimedia nature of the tool, which offers the possibilityatoate, re-
member, and interpret lived experiences, not only through written texts but also
through short videos, audio recordings, songs and apps (e.g., Google Earth, Duo-
lingo, Vocaroo, Wordclouds and others), is certainly a didactically innovative fea-
ture because it allows for a better grasp of the sensory aspects of reality, thus,
allowing for richer expression. i also close to the communicative modes used by
teenagers in their everyday life and, thus, acknowledges and integrates the skills
they haveleveloped in them.

The autobiographyincludes an autobiographical part (who am I; who are my
relations; what is the territory that separates or unites us; our schools, etc.) and a
part of report and reflection on the proposed activities (video callss;ctiass
discussions; thematic lessons; i@ meetings, etc.).
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Fig. 3: The lomepage of the website My muitedia autobiography of crossborder contacts

3.2.1 The spheres of action and the interactive pages of tl@tobiography

Theautobiographys based on the spheres of action contained irtitebiography

of Intercultural Encounterg¢Council of Europe2009) with some additional topics
that were developed on the basis of our own experiences withofé@ee encoun-

ters, maintained contact in the soks and, more specific, related to the border con-
text. We list them below (additional topics and spheres of action developed in the
project are printed ibold).

Sphere of action Attitudes and feelings:

- recognition and respect: identity aothernesson e 6 s own hissnd ot her
tory,

- oneds own ingtituttbnsptearritoeyp 8 6’ s own ain-d ot her s
ions,

- feeling empathy,

- recognising positive/negative emotions,

- tolerance of ambiguity.

Sphere of actioBehaviour
- be flexible,
- be sensitive in how yocommunicate,
- be (conscious) and mindful in your choice of linguistic code,
- be reliable and polite to those with whom you are in contact, assuming
that there may be habits, different types of friendliness and varying de-
grees of formality/informality.
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Sphereof action Knowledge and skills:

get to know others; their territory; their institutions,

be curious and take pleasure in discovery,

reflectonthedevé o p ment of t h e ilimguistioskills,a n d
reflect on the pragmatics of language,

organise took for language learning

interpret and relate these tools,

be critical,

become aware of prejudices and preconceptions.

The sphere of actioAction:

show initiative,

connect with others,
wanting to get involved,
be cooperative.

Sphere of actionPleasure

being comfortable with others and with oneself,

feeling good about activities,

having the pleasure of experiencing and discovering something,
having fun.

Sphere of actionFriendship:

recognise the difference between contacts and friendships,

know how to mantain virtual contact,

know how to recognise aspects and actions that create friendships,
know how to maintain crossborder friendships.

These spheres of action inspire the pages oathebiographywhich is divided

into thematic interactive pages tipatpils can complete individually and, most im-
portantly, with the possibility of personalising their narratives and, as previously

ot her s

described, expressing themselves through multimedia by uploading videos, audios,
images and writing in any language they femhfortable with or they think will be
effective for the purpose.
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Tah 1: Pages and content of the My multimedia autobiography of-tiasker encounters

Our
discussions

Our video
calls and
chats

Us and them

Before the
face-to-face
meeting

Together

Final
reflection

Our stories

Let's play!

PAGES CONTENTS

My friends

Stories / pictures of me
What | like to do
| am special because

What are their names

What they like to do

The things about them that I like
Similarities and differences in our lifestyles
The place where we live or come from
Our schools

The history of our places

Title of thediscussion

Keywords

Pictures

Food for thoughti.e., notes reflecting on the activity)
Conclusions

Title / theme of the virtual meeting

How | spoke / how they spoke to me

Writing each other in redalme

How I felt / how theymade me feel/ how do | think they felt?
Let's take a look ... (mp4 file)

Let us read each other

What they said about us

How they seemed to us

How are we alike? How are we different?

My ideas

My expectations

My preparation exercises

Rescue phrasdge., a personal dictionary specific for the situation)
Topic of the meeting

Impressions of the meeting

Meaning of the meeting

My memories ...

The most beautiful activity

Our virtualmeetings

Our live meetings

Our discussions

The chats

The year of contacts

My special story this year

Our projects and wishes for the next year and for the future
My contact page

Measure friendship or quiz about friendship

My chatroomfor connecting with them

Quiz!

Interactive maps

Did you know that ... facts and figures about the others
Guess songs ...

Visual dictionary: guess where | am?
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3.2.2 The use of theautobiography

From the pedagogical point of view, thetobiography is an instrument of self
assessment proposed by contaarted pedagogy each time a related activity takes
place. The autobiography must therefore be filled in to prepare for a contact activity
and as a moment of reflection after the encoumsrtaken place.

The autobiography is intended to be presented in class, once thdardss en-
counter and reflection on it have been completed. While this can be an initial mo-
ment of completion of the task, students should be strongly encouraged to con-
stantly update their digital autobiography to document the growth of their cross
border relationships and mutual understanding, asas¢le knowledge of the oth-

e r terdtory, their language, institutions, families, etc.

The fact that theutobiographys a digital tool with personalised access guarantees

pupil sdé protection in,twbopbas groceps Abst
pagess houl d use this power wisely and treat
with respect The autobiography in fact, corresponds to the functions of a diary,

which is the instrument par excellence of a very personal collection of impressions,

comments and memories.

If used on a regular basis, the teacher can also usitibl@ographyto monitor
student development across time. We believe that the documentation in the
autobiographyrepresergvaluable information that can ultimately and objectively
enrich t he as sdevelgpmeninofnterolfural @mnd pnetacegditive
skills.

To conclude th description of theutobiography we would like to underline the
importance of its role in times of rampant sharing of experiences on social networks.
The logic underlying the autobiography goes in a different direction, rather
encouraging personal armiblividual reflection in the context of intimacy and only
later leading to collective reflection. It is a process that we believe can be used in a
pedagogical way by providing a place for inner reflection for children (and adults).
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4 Further research andthe importance of tools,
of sharing and dissemination: A network of
NL teachers as a future development?

The tools described in the previous sections, which were ready at the beginning of
the school year 202P1, were only partially tested in classroorbgcause the
Covid-19 pandemic disrupted all school exchanges, dvosder mobility and, for

some time, classroom instruction. Nevertheless, a new projest approved by

the Slovenian Research Agency (ARRS Javna agencija za raziskovalno dejavnost
Repubike Slovenije) will have the function to test the tools and application of the
CoBLaLT method. Here, teachers are invited again to implement tools and to con-
textualise them within their schaslrealities. This is a very important aspect to
which we draw #ention, as we believe that teachers and school communities in
general have the right and the duty to shape their own learning environment, espe-
cially when the context is as specific as is the case in border regions. Here, teachers,
head teachers, and pats should work together to make the border a matter of
social and relational growth, also thanks to the learning and teachingraidjine
bourlanguage. Als@upils should be involved in building their learning path. The
real world outside the school must meet the school environment.

Tools for teaching must therefore be tools foicoastruction, sharing and dissem-

ination. Neighbour language teachers couldkasrd interact together in a network

to be proposed within wider associations and organisations for the promotion of
plurilingual education like the Mercator European Research Centre on Multilin-

gualism and Language Learning in Leeuwarden. A neighbourdaggee t eacher s 6
network would help the circulation and visibility of ideas and best practices. As

already written elsewhere (Cavaion 2020c) and as suggested in the literature

(ECML 2012) the functions of a network would certainly represent:

- atool for profesional and identity growth of its members,

- a context for didactic innovation,

- a place for the consolidation and exchange of an approach that follows the
principles of multilingual and intercultural teaching,

- away to disseminate specific knowledge abtbhical national minorities
settled along national borders to rm@mbers and to promote a culture that
respects linguistic diversity, starting from the knowledge of historical pres-
ence as an element of real diversity from anlagguistic point of view

11 Strengthening a (socio)constructivist approach in Slovenian border regions Primary FL teach-
ing and learning through a eoonstructed extension and evaluation of the CoBLaLT model,
Slovenian researcdigency, basic project B32, 1/10/2021 30/9/2024.
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5 Conclusions

This paper describes the resultagiroject that has developed teaching and learn-

ing tools forneighbouranguages in the Slovenian and Italian border areas, which
we believe can inspire teachers from other European border areas. The tools are
based on socitoonstructivist principles and affective language learning.

We also believe that teachersngighboudanguages in border areas should form a
network to exchange tools such as the ones presented here and to present other ideas
in order to make the issue of teachmggghboulanguages more visible, capable of
making use of all the advice that Europe hiasm with respect to neighbour lan-

guage learning and teaching in border areas in the past and recently.
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